
What is the programme?

Nurtureuk are recruiting schools to take part in a 

three-year programme across Kent County Council, 

embedding a whole-school nurturing approach across 

300 schools. This programme is fully funded by 

schools, for schools and facilitated by Kent County 

Council. The aim is to promote inclusion across the 

county and support pupils with special educational 

needs to access and enjoy education.

Who is the programme for?

We’re recruiting mainstream primary and secondary 

schools to take part across the Kent County Council 

catchment area. We aim to embed a whole-school 

approach to nurture across 300 schools, including 

training in our National Nurturing Schools Programme, 

training and support for how to set up a Boxall Nurture 

Group® and how to utilise our social, emotional and 

mental health assessment tool, the Boxall Profile® Online. 

Benefits to schools

Schools who participate in the programme will see 

outcomes such as, but not limited to:

n	 Reduced fixed term and permanent exclusions

n	 Improved Parent/Teacher relationships

n	 Improved Pupil/Teacher relationships

n	 Improved Pupil/Staff wellbeing and morale 

n	 Improved understanding of pupils with Special 

Educational Needs

n	 Improved access to support for pupils with Special 

Educational Needs

n	 School budgets will be able to be spent more 

effectively to meet the needs of pupils

n	 Better networking opportunities and best practice 

across the county

Why Kent?

Nurtureuk have been commissioned by Kent County 

Council to create the country’s first nurturing county, 

where all schools adopt a nurturing approach to teaching 

and learning. This approach has been adopted as a 

result of a countywide survey in February 2021, where 

Kent County Council surveyed schools and partners 

to explore interest in a countywide programme to 

embed a whole-school approach to nurture. The survey 

findings returned an extremely positive response, with 

an overwhelming majority expressing support for the 

proposal and many sharing valuable insights into their 

experiences of nurture. 
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Programme in detail

The National Nurturing Schools Programme

Each school joining the programme will be enrolled 

in our National Nurturing Schools Programme 

(NNSP). The NNSP is an 18-month journey, with 

regular group training and 1:1 bespoke consultancy  

to develop an inclusive approach that is bespoke 

to the schools needs and circumstances. The 

programme supports Quality First Teaching and 

Learning and promotes healthy outcomes for 

all children and young people. At the end of the 

programme, schools are assessed, and if successful, 

are awarded the nurtureuk national accreditation of a 

National Nurturing School, joining hundreds of schools 

across the UK. 

The Boxall Profile® Online

Each school will also have access to our mental health 

assessment tool, the training for the duration of the 

programme, with thorough Boxall Profile® training to 

support its use across the school, so children’s needs 

are better understood and accommodated to make 

the most of their education. 

Boxall Nurture Groups®

Schools will also receive training in how to set up 

and run a Boxall Nurture Group®, to nurtureuk 

recognised, externally evaluated and accredited 

standards. All schools will have the opportunity to 

attend regular networking events to discuss best 

practice, and also attend expert-led webinars 

discussing topics most pertinent to the needs of 

Kent pupils, as voted for by schools. Schools will 

also receive publications and resources designed 

to support their journey and the development of 

their own sustainable, bespoke approach. At the 

end of the 18-month programme, all schools will 

receive complimentary one year membership 

to nurtureuk, for continued support in sustaining a 

nurturing approach.

What is nurture?

Contrary to belief by some, a nurturing approach 

is not ‘just tea and toast, nor can it be accurately 

described as ‘soft and fluffy’. The concept of nurture is 

rooted in Attachment Theory and Neuroscience of the 

developing brain. It highlights the importance of social 

environments and its significant influence on social 

emotional skills, wellbeing and behaviour. A nurturing 

ethos in an education environment is empathetic, 

structured and fair for all. At nurtureuk, we have spent 

50 years building our evidence-based approach and 

today we have an reputation for delivering expert 

nurturing practice in schools. Everything we do is 

guided best practice in the classroom through the Six 

Principles of Nurture: 

1. Children’s learning is understood 

developmentally 

2. The classroom offers a safe base 

3. The importance of nurture for the 

development of wellbeing 

4. Language is a vital means of 

communication 

5. All behaviour is communication 

6. The importance of transition in children’s 

lives 
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What is the impact and evidence 

for a nurturing approach?

The whole-school approach to nurture was born out 

of research into the effectiveness of nurture groups, 

which saw the value of the six principles of nurture 

to be utilised across whole schools (Sloan, Winter, 

Lynn, Gildea, & Connolly, 2016). There are hundreds of 

nurtureuk commissioned and independent studies that 

have been conducted over the years to evidence the 

impact and effectiveness of nurture groups:

n	 They are proven to improve social emotional 

skills (Cooper and Whitebread 2007), school 

attendance (Estyn 2014; Sanders 2007), academic 

attainment (Sanders 2007; Reynolds, MacKay, and 

Kearney 2009; Seth-Smith et al. 2010), including 

language and literacy skills (Hosie 2013).

n	 They also improve behaviour (Sloan et al. 2016) 

and reduce exclusions (Ofsted 2009; March 

and Kearney 2017). They improve parent-child 

relationships (Pyle 2015), with children being more 

affectionate and communicative at home, and 

parents feeling more confident in being able to 

help their children (Ofsted 2011).

n	 It is well understood that nurture groups help 

develop affective bonds between teachers and 

pupils and help create a whole school nurturing 

ethos (Binnie and Allen 2008; Cooper 2001).

Why adopt a nurturing approach?

We know how important and effective a nurturing 

approach is at supporting children and young people 

to be the best they can be. We understand that 

social, emotional and mental health issues are 

not transient issues that pupils will grow out of. 

Children with these issues and other socio-economic 

issues may act in different ways:

n	 Externalising behaviours such as being 

aggressive, fighting and violating rules may lead to 

persistent difficulties, including conduct disorders, 

that can have negative consequences both in 

childhood and later in life (Moffitt 2006). Children and 

young people experiencing persistent externalising 

behaviours are at risk of:

– Academic difficulties (low grades, truancy and 

exclusion)

– Social rejection

– Antisocial behaviour and substance abuse

n	 Internalising behaviours such as anxiety and 

depression can lead to: 

– Difficulties forming and maintaining relationships

– Poor school performance 

– Suicidal behaviours

Children and young people who have experienced 

depression are also more likely to have recurrent 

episodes later in adulthood (Rao 2006).

n	 Vulnerable and disadvantaged pupils are at high 

risk of personal and school failure: 

– Young people who are persistently disadvantaged 

are up to two years behind on their learning 

compared to their peers (Andrews, Robinson, and 

Hutchinson 2017). 

– Poorer young people are four times more likely 

to be excluded than their wealthier peers (Gill, 

Quilter-Pinner, and Swift 2017).
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Excerpt from a case study – School on VRU programme, Kent  
(Part of the nurtureuk/Violence Reduction Programme) 
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I stumbled into this academic year with low 

expectations of doing anything other than closing 

Covid gaps, tackling mental health issues and making 

a saddening number of referrals to Social Services. 

Then, I accidentally joined a network meeting of 

professionals working to reduce serious youth violence 

in my area; a spark was lit.

In one of those perfect moments where things 

somehow all came together at the perfect time, a place 

had come up (fully funded) for a school in my area 

on the project that nurtureuk were running with the 

Violence Reduction Unit. Working with schools where 

the cohort were at risk of exploitation, were involved 

with the criminal system and had high disengagement. 

My team and I started to attend all the offered training 

and they were all on board; our pastoral team have 

been fighting these fires for years and we finally saw 

something we felt could help our families. With this 

enthusiasm we started to roll out the information 

to staff ready to introduce the nurture principles in 

September. We were already doing much of what we 

had learned about, but the project gave us structure 

and a clear path forward to becoming a nurturing 

school, not just one where most staff nurture by nature 

of their personalities.

However, this did nothing for those already on the 

fringes. I hated to think what would happen to them. 

Managed move? Pricey off-site provision? School 

refusal? For two of them, Young Offenders’ institution 

was looking likely before the end of the academic year. 

I knew their parents, spoke to them more than my own 

parents most weeks. I knew their Early Help workers, 

their drug and alcohol abuse workers and what they 

were scared of. I also knew I couldn’t offer them 

anything better than those who had them carrying out 

retribution fights and running drugs could offer them. 

They were angry, defiant, violent, lost; and I wanted to 

save them all.

As part of my Nurture training, I learned about the 

concept of Nurture Groups. I like a risk; nothing 

ventured, nothing gained, and so I wrote a proposal 

to my Leadership team. Two days later I got called to 

the Head’s office, and they offered me everything I had 

asked for, and more.

The first thing I did was complete a Boxall profile for 

Boy A. Boy A is the child who first made me recognise 

the impact that having one person in your corner could 

do for you. He came to me in Year 7 labelled “naughty 

and with difficult parents.” By Year 10 he has an EHCP 

for his severe learning needs which he has masked 

by being popular, but violent and reliant on dubious 

methods for self medication. Parents are on my speed 

dial, we have an incredible relationship. He was facing 

exclusion for his defiance and violent behaviour, and 

was far too well known to the police. 

I completed his Boxall, sat at my desk and cried when I 

read his results. I wanted him in my new provision. The 

following week, he was in. I was keen to show quickly 

that the best way to engage our most challenging 

pupils was to nurture them. I was granted permission 

to take my new Nurture Group and 3 others of similar 

reputation off site for 2 days to do gardening at 

our local primary school. Each and every one flung 

themselves into it, they worked together as a team, 

taking turns and supporting each other. I didn’t see a 

single phone or headphone all day, which with our lot 

is a genuine measure of success. As we packed away, 

they all thanked us individually. Their parents emailed 

us thanking us. The primary kids came out and my 

kids glowed with pride showing off their flowers. I 

glowed watching them. I could tell this was the start of 

something wonderful.

I sent an email to staff bragging about how amazing 

my team of “delinquents” were; a part of me wanted to 

show some of their teachers they were wrong. These 

kids were brilliant, wonderful and misunderstood. I 

have since heard staff telling them they have heard all 

about their good work and praising them, which for 

this lot is a huge deal.

So what is next?

We have gathered serious momentum in such a short 

space of time; September looms and I cannot wait to 

see what it holds. I have huge sheets of paper with 

plans, and an extremely supportive Leadership team 

allowing us almost free reign to meet these needs as 

we see fit.

Our next challenge will be convincing all staff that yes, 

we can offer tea and talking to students rather than 

silent working and a pound of flesh for misbehaviour. 

We need to get them seeing behaviour as 

communication, not just a nuisance. We need to plan 

how to ensure Ofsted will like what we do, and that 

we are still measuring successes each term. We need 

to work out how we will have subject specialists work 

with the kids still. I need to work out how my boy with 

an enforced ankle bracelet will be able to join us for off 

site activities. It will no doubt be challenging, but for the 

first time I feel I am at the start of being able to actually 

do something to help them, and it’s so exciting.

Read the full case study on the nurtureuk website.
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