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Introduction

| instantly saw a change in
behaviour from my son, before

it was a struggle to get him to
school and he did not want to
go. On weekends, he cannot wait
to start school on Monday, as
he said in his words: “Mummy
I love school, I like learning.”!

— Parent of child attending
nurture provision, London 2023

1. Source: case study, Daubeney
Primary School — available on
request from nurtureuk



http:// www.nurtureuk.org/reports/now-you-see-us-report/ 
http:// www.nurtureuk.org/reports/now-you-see-us-report/ 
http:// www.nurtureuk.org/reports/now-you-see-us-report/ 
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What is nurture?

Nurture practice is a relational approach

to education which centres on identifying

and meeting children’s social and emotional
developmental needs. It develops pupils’ social
skills, confidence, resilience and self-esteem.

Nurture is rooted in attachment theory, and
supports children to form good relationships

with each other, with their teachers and with
school. By addressing the social and emotional
developmental needs which can hamper learning,
schools see improved behaviour, increased
attendance and reduced exclusions, and address
challenges before they escalate. Nurture helps
create inclusive school environments in which
children feel a genuine sense of belonging.

nurtureuk

National education charity nurtureuk works

with more than 5,000 schools across the UK.
We provide training to teachers and school

staff, providing them with effective tools and
resources to identify and address children’s social
and emotional developmental needs. We are
commissioned by local authorities, school trusts
and violence reduction units, as well as working
with schools on an individual basis.

The classroom
offers a safe
base

The importance
of nurture for the
development

of wellbeing

Language is a
vital means of
communication

The need for nurture

The Six Principles
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developmentally
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Estimated reach of our work
during the last year in the UK

Over 13,700 schools have

used the Boxall Profile®!
1. nurtureuk, available at: www.nurtureuk.org/impact

“l have witnessed first-hand
the transformative power
of the nurturing approach
in our schools.”

owered L

What

say

“A child who has experienced
previous trauma and had no pre-
school experience is now accessing
school full time...They are now
engaging with their class and their
social and emotional skills have
developed well. They have built strong
relationships with key adults”

— Teacher, Kent?

“Our whole school was [Boxall
Profile®] assessed during Term 3
and is due to be assessed again
this term. It has helped to highlight
children that may have otherwise
slipped under the radar regarding
SEMH, and has allowed us to even
more precisely track the interventions
and support strategies that are
being put in place for our more
vulnerable pupils and to track the
progress that they are making in
regards to their SEMH needs”

— Teacher, Kent?

“l genuinely think, if we hadn’t done
this when we did it [implemented
nurture], at least two of my [year
10/11] boys would be in prison now.”

— Holly Woollcott, Designated Safeguarding
Lead, Fulston Manor School, Kent?

educators

“Nurture is going nowhere; this
is what we do, and we are all
reaping the rewards from that.”

— Tony Doran, Headteacher,
Virtual School Kent*

“Our attendance is where it’s never
been before and our exclusions are
lower than they’ve ever been. | feel
we're much richer and stronger as a
school as a consequence of nurture.”

— Neil Hutchins, Assistant Headteacher,
Heathcote School & Science College, London®

What
parents say

“l have seen a major improvement
in his communication and being in
nurture has helped him shine. The short
time with nurture has made a giant

improvement in his life and his future.”

— Parent of child attending nurture
provision, London 2023°

2. Nurturing Kent Publication

3. Happy in School Briefing

4. Virtual School Kent NNSA reaccreditation

5. Nurturing Kent briefing

6. Source: case study, Daubeney Primary School
— available on request from nurtureuk

The effectiveness of nurture
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http:// www.nurtureuk.org/reports/now-you-see-us-report/ 
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Recognition of the
effectiveness of nurture

Nurture practice has been leading
the way in inclusive education for
over 50 years, because educators
know it works. Its effectiveness was
recognised as early as the landmark
Warnock report, which looked at
Special Educational Needs in 1976.7

The Timpson Review of School
Exclusion, published in May 2019,
highlighted nurture groups saying:
“they support children who have not
had strong early nurturing experiences,
by providing a safe and structured
environment where children are
encouraged to develop positive and
trusting relationships with both
teachers and other pupils” and that:

“Done well, as | have seen during
this review, they can be an effective
approach in reducing children’s
social, emotional and behavioural
difficulties while strengthening
their academic performance.”®

‘Beyond nurture groups to
nurturing approaches’: a focus
on the development of nurture
in the Scottish context:

A 2019 paper looking at school staff’s
experience of pupil behaviour in Scotland
found that a nurturing approach is one
of the most cited methods for promoting
positive behaviour and preventing
serious disruptions in schools.

social and emotional developmental
AT Edueto a consistency in their
approach to young people and in the
language they used.®

7. H.M. Warnock, The Warnock Report, Special Educational Needs (1978)

8. Department for Education, Timpson Review of School Exclusion (2019), available
at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/
attachment_data/file/807862/Timpson_review.pdf

9. Kearney, M, Nowek, G, “Beyond nurture groups to nurturing approaches”: a focus on the
development of nurture in the Scottish context,” available at: https:/www.nurtureuk.
org/wp-content/uploads/2023/07/IJNE_Vol_5-Beyond-nurture-groups-to-nurturing-
approaches-%E2%80%93-Maura-Kearney_Gail-Nowek.pdf

| — » ?

-

A 2014 systematic review
found that the most reported
benefits for children in nurture
groups were reducing displays
of acting out behaviour and
improving self-management
of anger and calmness. Nurture
groups were also found to
reduce school exclusions and
special placement.®

10. Bennett, H., “Results of the systematic review on nurture groups’
effectiveness: How efficient are nurture groups? Under what
Conditions do nurture groups work best?” in The International
Journal of Nurture in Education (2015).



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/8078
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/8078
https://www.nurtureuk.org/wp-content/uploads/2023/07/IJNE_Vol_5-Beyond-nurture-groups-to-nurturing-a
https://www.nurtureuk.org/wp-content/uploads/2023/07/IJNE_Vol_5-Beyond-nurture-groups-to-nurturing-a
https://www.nurtureuk.org/wp-content/uploads/2023/07/IJNE_Vol_5-Beyond-nurture-groups-to-nurturing-a

nurtureuk Inclusive Schools, Empowered Learners

16

The effectiveness of nurture

Evidence of the effectiveness of
nurture approaches — Nurturing Kent

Nurtureuk was commissioned by Kent County Council
to deliver the three-year Nurturing Kent Programme,
which ran in 300 mainstream primary and secondary
schools across the county. The programme was aimed
at improving the wellbeing, attendance and educational
engagement of all pupils, with a particular focus on
children with special educational needs and disabilities
(SEND). A independent evaluation by ResPeo found that:

e Almost all of the schools surveyed indicated
that the Boxall Profile® helped them to identify
and respond to the needs of children and
young people within their setting (97%). This
proportion was consistent for schools with less
(97%) vs. more (96%) time in the Programme,
suggesting that the utility of the tool was
experienced early and did not diminish over time.

+4.6%

improvement in attendance
for SEND pupils

Nurture approaches had a statistically significant
impact in improving attendance rates for pupils
with identified SEND, across the 34 schools which
were evaluated. Average attendance rates went
from 84.8%, to 88.7% [FZXLD), between the
programme start, and a follow-up ten months later.

Most teachers agreed that the Programme
had a positive impact on the social and
emotional developmental needs and wellbeing
of children and young people across the

whole school [EIEZ)].

Most teachers (81%) agreed that staff observed
improvements in the engagement and learning
of pupils with identified SEND, including better
attainment and progress with 21% strongly
agreeing and 60% somewhat agreeing.

Since starting the Programme, most participants
reported feeling more confident in supporting
pupils’ social and emotional developmental needs
and managing social and emotional developmental
needs-related incidents and behaviour.

A recent internal evaluation of the
nurturing Kent programme found that,
of the 48 schools which responded:

o of schools would recommend the
nurturing approach to other schools.

o EYEA of schools agreed that the Boxall Profile®
helped their setting to identify and respond to
the needs of their children and young people.

e 86.4% of schools noticed a positive
change in student behaviour since
implementing the nurturing approach.

e 85% of schools agreed or strongly agreed
that they have seen a positive impact on
social and emotional developmental needs
and wellbeing in their settings across the
whole school as a result of the programme.

o FELA of schools agreed or strongly agreed
that they had seen an improvement in the
engagement and learning of children and young
people with SEND needs in their setting.

90%

agreed the Boxall Profile® had

a positive impact on pupils’
social & emotional developmental
needs and wellbeing

of schools would recommend
nurturing approach to others

97%

agreed the Boxall Profile®
helped identity and address
the needs of their pupils

79%

agreed the had seen an
improvement in the engagement
and learning of pupils with
SEND needs in their settings

17
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Schools across Kent, as with the rest
of the country, faced the significant
challenges posed by the impact of

the COVID-19 pandemic on children
and young people. When nurtureuk
interviewed a number of teachers
across the Kent programme, one
teacher on the programme highlighted
that “COVID-19 has had a redlly big
impact on [pupils’] social, emotional
and mental health needs.” Another
shared that since the pandemic,
children are facing challenges such as
“self-harm, eating disorders, school
refusing. Lots around anxiety. It’s a
really big issue for us at our school.”

In both primary and secondary schools it
was clear both that these COVID-related
anxieties were at the root of a widespread
absence crisis, and that implementing
nurture approaches had been a hugely
effective way of supporting ‘school
avoiding’ children back into the classroom.
Without exception, interviewees

were clear that while nurture was

not a magic bullet that resolved the
challenges that have arisen from the
pandemic, it has significantly helped
schools in Kent better address issues

such as poor levels of attendance that

are being seen across the country.

On the right is one of the many quotes
provided in the interviews, showing that
nurture approaches make a significant
difference to children’s experiences

of school, and their ability to access

and stay engaged with education.

Inclusive Schools, Empowered Learners

We have a child in year six who
is very deregulated emotionally
and who had enormous difficulty
getting into school, though he
masked well in class. We were
able to talk and record with
parents trigger points at home
and develop a plan to support
him. [...] The difference this has
made is that he is rarely in the
Headteacher’s Office, mornings
at home are much calmer and
he enters the classroom ready
to learn. [...] The small change
in approach has enabled staff
to have a deeper understanding
and respect for the challenges
he faces on a daily basis.

— Kent teacher.
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+5%

increase in attendance
across the five schools

-94%

reduction in days missed
due to suspension in one
secondary school

+29%

increase in attendance in
one school

+28%

in scores for development
in areas supporting access
to education

-15%

reduction in
behaviours hindering
access to education

The effectiveness of nurture

Case Study
North Somerset

In September 2022, a pilot programme??
was launched in five North Somerset
schools to address the educational needs
of students with social and emotional
mental health (SEMH) challenges, some
whose parents had been previously
informed that they could not learnin a
school environment and certainly not
work unsupported. The programme
provided funding for the establishment
of nurture groups and the adoption of
the Whole-School Approach to nurture.
An independent evaluation of the

pilot demonstrated significant positive
impacts on participating students:

e Attendance: Nurture group
membership correlated with an
average increase in attendance
across the five schools.

e Suspensions: Days missed due to
suspensions in one secondary school
reduced by ELEZ, contributing to
a PiF/increase in attendance.

e Student and parent/carer perceptions:
Parents and carers reported that
their children became more positive
about school, and students expressed
happiness in their nurture groups.

11. Nurture Groups: Evaluating Implementation of a North Somerset Council Pilot, April
2023 available at https:/n-somerset.moderngov.co.uk/documents/s4749/10.4%20
Nurture%20Pilot%20Evaluation%2022-23.pdf

Parents also reported happier home
lives, due to reduced conflict with
their children related to attending
school, and better regulated children.

e Social and emotional mental health:
Boxall Profile® assessments revealed
significant improvements in SEMH for
students in nurture groups including:

. increase in scores for
development in areas supporting
access to education

o [EL7] reduction in behaviours
hindering access to education

Two secondary school pupils
had not attended school at all
that academic year before

joining the nurture group. After just
two terms in the nurture provision,
their attendance had increased
to 47% and 56% respectively.

Following the pilot programme, an
additional 34 schools are now undertaking
nurtureuk training in North Somerset.

The Lighthouse Schools Partnership Multi
Academy Trust has chosen to implement
nurture across the majority of its 33
settings, including all four of its secondary
schools, and nurture has been made the
‘official approach’ of North Somerset
county. As a result of this work, the
council was nominated for the Innovative
Practice in a Local Authority award at

the MJ Awards, which recognise local
government achievement.

“It changed my behaviour; | can
get help; | focus more in lessons.”
— Nurture group student

“l was previously told that he could
not learn in a school environment
and certainly not work unsupported,
this has been proven to be

untrue as | have never known

him to talk and share so much
about what he’s learned but

also is working unsupported in
many areas. Where school had
previously felt unsafe the nurture
provision has been an essential part
of him settling in and being happy
in a new school environment.”

— Parent of North Somerset pupil



https://n-somerset.moderngov.co.uk/documents/s4749/10.4%20Nurture%20Pilot%20Evaluation%2022-23.pdf
https://n-somerset.moderngov.co.uk/documents/s4749/10.4%20Nurture%20Pilot%20Evaluation%2022-23.pdf
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Evidence of the effectiveness of nurture
approaches — Northern Ireland

Nurture provision has proven extremely
effective in Northern Ireland, where
the Nurture Advisory & Support
Service (NASS) has been set up to
support the current 62 Department
of Education funded nurture groups
which have been integrated into
primary schools across the country.
There are currently 84 schools in the
NI Education Authority with annual
Boxall Profile® Online subscriptions.

The success of nurture has been
shown via the improvement it has

had on the SDQ scores of children

in participating settings. A 2016

study, carried out by Queen’s University
Belfast!?, found clear evidence that
nurture group provision in Northern
Ireland is highly successful in its primary
aim of achieving improvements in the
social, emotional and behavioural skills of
children from deprived areas exhibiting
significant difficulties. As part of the study,
a quasi-experimental trial compared

the progress of 384 children attending
nurture groups across 30 primary schools,
with the progress of similar children
attending 14 different primary schools
with no nurture provision. The results are
shown on the right:

YA X K Gl who entered

nurture groups as part of the trial
were exhibiting difficult behaviour
(as measured by the SDQ total
difficulties score)

This at
post-intervention tests over one
academic year.

This is compared to the |51

unchanged score for those children
in the control schools Y/ [ X. [ Nile}¢

have access to nurture groups
(62.8% of children exhibited
difficult behaviour at the start of
the year and this remained largely
unchanged post-test 61.9%).

77.7%

pre-intervention

Change in percentage

of participating children
exhibiting difficult behaviour
pre- & post- intervention
over one academic year

The effectiveness of nurture
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Further, in the same study, analysis of
data gathered on 529 children across
30 primary schools who had previously
attended nurture groups showed that,
on average, they had made consistently
large improvements in social, emotional
and behavioural development as
measured using the Boxall Profile®.

The size of change in Boxall scores
over time is expressed as an ‘effect size’
(Cohen’s d). An effect size of .2 may

be considered a ‘small’ change,

5 is a ‘medium change’ and .8 or above
a ‘large’ change. In relation to the
Boxall Profile®, pupils demonstrated
significant improvements with regard
to the overall developmental strand
scale (which assesses the extent to
which children exhibit positive attitudes
and behaviours) (effect size, d = +1.64)
and similarly large reductions in the
diagnostic profile (which assesses the
level of children’s negative behaviours
and attitudes) (effect size, d =-1.02).

Moreover, these levels of improvement
were found to occur for all groups of
children, regardless of gender, age,
social services involvement or the
particular stage of the Special
Education Needs Code of Practice a
child is at on entry to nurture group.
However, whilst progress was found
amongst children from all subgroups
identified, there was some evidence
that greater progress was being made
by those attending on a full-time basis;
looked after children; and by those not
eligible for free school meals.

Inclusive Schools, Empowered Learners

The effectiveness of nurture

The study found that “comparison

with the estimated costs of providing
other additional educational services to
children with behavioural difficulties in
Northern Ireland, suggests that effective
nurture group provision will present
direct savings to the education system.
In particular, the cost of a pupil with
behavioural difficulties being provided
with just one of the many additional
educational resources during their school
careers (from Year 3 to Year 12) will cost
the education system at least twice as
much as it would by addressing those
difficulties through effective nurture
group provision before the start of Year
3, and considerably higher than this if
the child has to avail of alternative full-
time education provision and/or attend a
special school.

Whilst it is important to treat these
estimates with some caution, they do
suggest that investment in nurture
group provision is likely to pay for
itself after just two years for each child
whose problem behaviour is reduced to
the normal range.”*?

12. Sloan, S., Winter, K., Lynn, F., Gildea, A. & Connolly, P., The impact and cost
effectiveness of Nurture Groups in Primary Schools in Northern Ireland, Belfast: Centre
for Evidence and Social Innovation, Queen’s University Belfast (2016) https:/iwww.
education-ni.gov.uk/publications/impact-and-cost-effectiveness-nurture-groups-
primary-schools-northern-ireland-full-evaluation-report

13. Sloan, S., Winter, K., Lynn, F., Gildea, A. & Connolly, P., The impact and cost
effectiveness of Nurture Groups in Primary Schools in Northern Ireland, Belfast: Centre
for Evidence and Social Innovation, Queen’s University Belfast (2016), p.10 https:/
www.education-ni.gov.uk/publications/impact-and-cost-effectiveness-nurture-
groups-primary-schools-northern-ireland-full-evaluation-report

Evidence of the effectiveness of nurture
approaches — The Boxall Childhood Project

1in 4 children (26%)
had moderate social
and emotional
developmental needs
that could be identified
by the Boxall Profile®
but that otherwise
were largely hidden.

The Boxall Childhood Project was conducted
across four terms in 25 primary schools across
England in the academic year 2017/18. Teachers
used the Boxall Profile® to assess the social

and emotional developmental needs of more

than 6,800 pupils. The study found that 10% of
children assessed had severe social and emotional
developmental needs. Whilst this is in line with
government figures for diagnosable disorders

like ADHD and behaviour difficulties, the study

also found that [sRleTge Z A o 1le [e WAL X Ko 1|
children had moderate social and emotional
o A LYo a1 e I e Rl This means that the

Boxall Profile® enables teachers to identify
children’s social and emotional developmental
needs, even before these needs have begun to
outwardly present themselves, and to address
those needs before they escalate.

A nurture lead at one of the participating schools
stated that through the introduction of nurture
approaches and Boxall Profile® assessments,
“We were able to act early rather than have

children need more serious interventions in
year 5 or 6 when issues like really disruptive
behaviour might emerge.” 14



https://www.education-ni.gov.uk/publications/impact-and-cost-effectiveness-nurture-groups-primary-schools-northern-ireland-full-evaluation-report
https://www.education-ni.gov.uk/publications/impact-and-cost-effectiveness-nurture-groups-primary-schools-northern-ireland-full-evaluation-report
https://www.education-ni.gov.uk/publications/impact-and-cost-effectiveness-nurture-groups-primary-schools-northern-ireland-full-evaluation-report
https://www.education-ni.gov.uk/publications/impact-and-cost-effectiveness-nurture-groups-primary-schools-northern-ireland-full-evaluation-report
https://www.education-ni.gov.uk/publications/impact-and-cost-effectiveness-nurture-groups-primary-schools-northern-ireland-full-evaluation-report
https://www.education-ni.gov.uk/publications/impact-and-cost-effectiveness-nurture-groups-primary-schools-northern-ireland-full-evaluation-report
http:// www.nurtureuk.org/reports/now-you-see-us-report/ 
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Case Study

Inclusive Multi
Academy Trust

Nurture approaches that support pupils
to access school life and feel safe,

have helped to significantly improve
the attendance of children in need of
support at the Inclusive MAT, a group
of three primary schools in Watford.*®

Inclusive Schools, Empowered Learners

15. Source: case study, Inclusive MAT — available on request from nurtureuk

Mia*, a Year Four pupil, had a “history
of poor attendance,” and “report[ed]
that she does not want to go to
school when her siblings may not
have gone to school.” A Boxall Profile®
assessment which her school used

to identify any gaps or areas where
she needed support found that Mia
scored low in Strand F, which looks

at emotional security. Once nurturing
and relational approaches were
implemented, alongside referrals to
other professionals, Mia’s attendance
improved significantly over a period of

six months, as shown in the table below:

Date Attendance
30/9/23

20/10/23

30/11/23

16/1/24

13/2/24

11/3/24

The school also found, after intervention:

“Boxall Profile® gaps [are] decreasing
due to regular attendance and
consistency from staff in their approach
to Mia as she becomes more
emotionally secure.”

* Name changed and all photos representational only

{

{

-
A

he effectiveness of nurture

My eldest really struggles to
come to school in the morning as
she has problems when there’s
transitions. The nurture side of the
school is just amazing. They are
safe being able to continue with
their education - mentally safe,
physically safe, happy - so that
they can grow healthy and happy
in education and at home as well.

— Parent of Inclusive MAT pupil




nurtureuk - The effectiveness of nurture

Mason*, who is in Reception, had “A key component of our nurturing
erratic attendance, whilst his parent approach is the Boxall Profile® Online
“was in an abusive relationship”, .. [helping] us identify those who
and “then an extended period [of may otherwise go under the radar,
absence] whilst in a refuge.” The enabling us to address gaps in their
school completed a Boxall Profile® development and improve their life
assessment which found "low scores chances. While academic performance
in all areas”, showing that "Mason* and financial accountability remain
needs consistent routine”. In addition crucial priorities, [...] the impact of this
to referrals to local professionals and approach is evident in the significant
support accessing breakfast and improvements we've seen in

after school clubs, interventions put in attendance, behaviour, and reduction
place included a “now and next board, in exclusions. Attendance rates
[using his] name at the beginning have risen, persistent absenteeism
of instruction, [providing an] adult has dropped substantially below
learning partner in play, bucket time national averages, and exclusions
and sand therapy.” Since implementing have decreased dramatically.

these interventions, “Mason has made

small steps of progress in his Boxall Our nurturing ethos has become
Profile® as he is now in school more a driving force in attracting and
regularly and accessing appropriate retaining exceptional staff. Being
interventions in class and with the a National Nurturing School has
pastoral team.” His attendance had a tremendous impact on staff
showed steady improvement, as retention, as our staff find purpose
can be seen in the table below: and satisfaction in an environment

that prioritises the whole child”

Date Attendance
20/10/23 73.4% — James Roach,

30/11/23 CEO Inclusive MAT

16/1/24
13/2/24 84.2%
11/3/24

* Name changed and all photos representational only
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Providing
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Boxall Profile® Online (BPO): The
Boxall Profile® was developed over 50
years ago by educational psychologist
Marjorie Boxall, to provide a precise
way of assessing pupil needs, planning
interventions, and measuring progress
in the classroom. The BPO is the online
version of this tool, developed in 2017.
That year, a quantitative survey by

the Department of Education found it
to be the most popular measurement
tool of its kind used by schools.*®

What are
nurture
interventions
and how do
they work?

A graduated
approach to nurture

For the most
@W vulnerable
T children and
@ young people

Boxall Nurture
Nurturing Group® classic

Interventions
Strategies to support
children and young
people to develop

social and emotional
Boxall Profile® for skills
all children and
young people and
nurture principles
are embedded

The Boxall Profile®
Early identification
of potential

social, emotional,
behavioural and/or
mental health
concerns

15. Department for Education, “Supporting Mental Health in Schools and Colleges” (August 17. Edmunds, “What pupils say about their time in nurture group provision” in The
2017) https://assets.publishing.service.gov.uk/media/5a82e5bb40f0b6230269d46¢/ International Journal of Nurture in Education Vol. 7 (1) p.11 (2021) available at:
Supporting_Mental-Health_survey_report.pdf https:/mwww.nurtureuk.org/wp-content/uploads/2021/10/The-International-Journal-of-

.. § Nurture-in-Education-Volume-7.pdf
16. Couture, Cooper and Royer, “A study of the concurrent validity between the Boxall profile

and the strengths and difficulties questionnaire” in The International Journal of Emotional
Education, Vol. 3 (1), p.20-29 (2011), available at: https:/www.um.edu.mt/library/oar/
handle/123456789/6105
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The BPO plays a major role in
understanding what lies behind a pupil’s
behaviour, providing educators with an
accurate and precise understanding of
their social and emotional developmental
needs, as well as identifying the levels

of skills they currently possess to access
learning. The tool provides educators with
individualised learning plans, aids class
planning and the setting of achievable
targets that help to reinforce target
behaviour and skills as well as providing
a way to track the progress of the
children and young people in their setting.

The BPO is the first step along the
graduated approach to nurture and is
the best way to identify and address
hidden issues, ensuring that every child
and young person gets the support they
need to engage fully with their learning.

In 2011, Couture, Cooper and Royer
conducted a study of the concurrent
validity between the Boxall Profile®
and the Strengths and Difficulties
Questionnaire with 202 students
aged 3-14 years. They concluded
that the Boxall Profile® (BP) and
the SDQ measure comparable
features in children and adolescents,
and that “the statistical evidence
suggests that the BP is suitable

for use in a research context.”!¢

The National Nurturing Schools
Programme (NNSP) is a two year
programme which embeds a Whole-
School Approach to Nurture, where
teachers are trained to focus on the
emotional needs and development as
well as the academic learning of all
pupils, promoting a nurturing culture in
schools. Through the use of the BPO,
the NNSP supports schools to identify
children and young people who need
additional, more focused support
such as joining a nurture group.

Nurture groups are an in-school,
teacher-led intensive psychosocial
intervention focused on supporting
children with social and emotional
developmental needs. They provide
academic teaching as well as vital
opportunities for social learning and
relationship building. Six to twelve
children are supported by two trained
adults in groups which get together five
times a week for two to three hours per
day. Pupils are then reintegrated into
their mainstream classroom, usually
after two to four terms, when the
appropriate targets have been met.

“When | was at my maths and English,
| was absolutely rubbish, didn’t do
anything. Then when | started [the
nurture group] they taught me stuff...
and now I’'m starting to learn.”'’

— Nurture group pupil
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